
Rivista interdisciplinare
di tecnologia

cultura e formazione10/1/2015

Special issue
Qwerty 10th Anniversary

Edited by
M. Beatrice Ligorio,
Stefano Cacciamani,
Donatella Cesareni
& Valentina Grion



Editor 
M. Beatrice Ligorio (University of Bari “Aldo Moro”)

Associate Editors 
Carl Bereiter (University of Toronto)

Bruno Bonu (University of Montpellier 3)
Stefano Cacciamani (University of Valle d’Aosta)

Donatella Cesareni (University of Rome “Sapienza”)
Michael Cole (University of San Diego)
Valentina Grion (University of Padua)

Roger Salijo (University of Gothenburg)
Marlene Scardamalia (University of Toronto)

Scientific Committee 
Sanne Akkerman (University of Utrecht)

Ottavia Albanese (University of Milan – Bicocca)
Alessandro Antonietti (University of Milan – Cattolica)

Pietro Boscolo (University of Padua)
Lorenzo Cantoni (University of Lugano)

Felice Carugati (University of Bologna – Alma Mater)
Cristiano Castelfranchi (ISTC-CNR)
Alberto Cattaneo (SFIVET, Lugano)

Carol Chan (University of Hong Kong)
Cesare Cornoldi (University of Padua)

Crina Damsa (University of Oslo)
Frank De Jong (University of Tilburg)

Ola Erstad (University of Oslo)
Paolo Ferri (University of Milan – Bicocca)

Alberto Fornasari (University of Bari “Aldo Moro”)
Carlo Galimberti (University of Milan – Cattolica)

Begona Gros (University of Barcelona)
Kai Hakkarainen (University of Helsinki)

Vincent Hevern (Le Moyne College)
Jim Hewitt (University of Toronto)

Antonio Iannaccone (University of Neuchâtel)
Liisa Ilomaki (University of Helsinki)
Sanna Jarvela (University of Oulu)
Richard Joiner (University of Bath)

Kristiina Kumpulainen (University of Helsinki)
Minna Lakkala (University of Helsinki)

Mary Lamon (University of Toronto)

Lelia Lax (University of Toronto)
Marcia Linn (University of Berkeley)

Kristine Lund (CNRS)
Giuseppe Mantovani (University of Padua)

Giuseppe Mininni (University of Bari “Aldo Moro”)
Anne-Nelly Perret-Clermont (University of Neuchatel)

Donatella Persico (ITD-CNR, Genoa)
Clotilde Pontecorvo (University of Rome “Sapienza”)

Peter Renshaw (University of Queensland)
Vittorio Scarano (University of Salerno)

Roger Schank (Socratic Art)
Neil Schwartz (California State University of Chico)
Pirita Seitamaa-Hakkarainen (University of Joensuu)

Patrizia Selleri (University of Bologna)
Robert-Jan Simons (IVLOS, NL)

Andrea Smorti (University of Florence)
Jean Underwood (Nottingham Trent University)

Jaan Valsiner (University of Aalborg)
Jan van Aalst (University of Hong Kong)

Rupert Wegerif (University of Exeter)
Allan Yuen (University of Hong Kong)

Cristina Zucchermaglio (University of Rome “Sapienza”)

Editorial Staff 
Nadia Sansone – head of staff 

Luca Tateo – deputy head of staff 
Sarah Buglass, Lorella Giannandrea, 

Hanna Järvenoja, Mariella Luciani, 
F. Feldia Loperfi do, Katherine Frances McLay,

Audrey Mazur Palandre, Giuseppe Ritella

Web Responsible 
Nadia Sansone 

Publisher 
Progedit, via De Cesare, 15
70122, Bari (Italy)
tel. 080.5230627
fax 080.5237648 
info@progedit.com
www.progedit.com 

qwerty.ckbg@gmail.com
http://www.ckbg.org/qwerty

Registrazione del Tribunale di Bari 
n. 29 del 18/7/2005
© 2015 by Progedit 

 ISSN 2240-2950 



Indice

Editorial: Celebrating Qwerty’s 10th anniversary
M. Beatrice Ligorio, Stefano Cacciamani, 
Donatella Cesareni, Valentina Grion 5

COMMENTARY

 Qwerty and the International Knowledge Building Design
Community
Carl Bereiter, Marlene Scardamalia 29

From online learning to online lives: The fi rst decade of Qwerty 
and some issues for the future
 Roger Säljö 37

ARTICLES

Self-assessment for knowledge building in health care
Leila Lax, Anita Singh, Marlene Scardamalia, Larry Librach 47

Deconstructing the Net Generation Thesis 
Rolf Schulmeister  69

Fostering online socio-cognitive identity
Vincenza Benigno, Antonella Chifari 104



Summary



Fostering online socio-cognitive identity / QWERTY 10, 1 (2015) 104-115

104

Abstract

In order to enrich the research regarding the dynamics related to the 
construction of online participant’s identity in web learning contexts, 
this contribution begins with a theoretical overview on the impor-
tance of social relations for learning, and then discusses the possibil-
ity of planning and implementing specifi c strategies to foster online 
socio-cognitive identity. An examination of some messages posted by 
participants involved in an online learning process follows. Partici-
pants were invited to refl ect on their own way of communicating, the 
emotions felt, the strategies used to complete the requested tasks and 
to become aware of diffi culties met during the interaction process. 
At the end some brief fi nal refl ections where the importance of using 
meta-refl ection strategies to foster online socio-cognitive identity are 
provided.

Keywords: group dynamics; social learning; socio-cognitive identity; social 
presence; meta-refl ection
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Introduction

From the perspective emphasizing the importance of social interac-
tion, it is interesting to note that in a relationship between different 
individuals new meanings may arise and re-defi ne the identity of each 
actor. According to Bara (2007), this sharing represents the boundary 
of cognitive science for the next twenty years, because through sharing 
it is possible to link the concept of “I” with the “We”. Neuroscience 
research, and in particular the studies about mirror-neurons (Rizzolati 
& Sinigaglia, 2006), supports this consideration. In fact, these neu-
rons allow us to better understand the meaning of other people’s be-
haviour, imitate them and recognize the reasons for those actions; they 
also let us understand and share different emotional states.

Another trend of interesting studies and research comes from 
the evolutionist/anthropologist group coordinated by Tomasello and 
colleagues (2005). According to them, “shared intentionality” is an 
important aspect of the sharing concept among human beings. They 
assert, “Only human beings are biologically adapted for participating 
in collaborative activities involving shared goals and socially coordi-
nated action plan. [...] Interactions of this type require not only an un-
derstand-ing of the goals, but also, in addition, a motivation to share 
these things in interaction with others and perhaps special forms of 
dialogic cognitive representation for doing so” (p. 676).

Additionally, Bara (2005) suggests that communication is consid- 
ered a joined activity among actors that, consciously and intention-
ally, cooperate to build together the meaning of their interaction; it 
includes both the specifi c contents of communication and the relation 
within which each interaction occurs.

Therefore, in order to have an effective communication it is neces- 
sary that the actors are able to build an interaction mainly based on 
sharing, intentionality (every participant must have an intention to do 
it) and awareness (it is not possible to perform an intentional commu-
nication without knowing it).

This contribution is based on these considerations and aims to 
integrate some important theoretical implications about “shared soci-
ality” into online learning processes.
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The social-cognitive aspects of an online environment

Based on the previous refl ections, it became more and more neces-
sary to re-defi ne social learning environments so that they support the 
development of relation and communication networks among partici-
pants, and provide them with a new dimension of their Self as well as 
promote the development of collective identities.

According to Ligorio and colleagues (2008), “learning is an ex-
perience that promotes changes, that alters the way we see ourselves 
and our abilities [...] Learning is an identity-changing experience and 
training context cannot therefore merely aim to ‘draw out’ who we 
are, but rather must undertake to offer the possibility of ‘building’ the 
self” (p. 58).

In order to understand the interaction between cognitive and so-
cial aspects, Davis and Denning (2000) identify two categories, group 
and learning dynamics, which – if well harmonized – can make the 
relationship among actors of an online learning community more co-
operative.

“Group dynamics” include socially oriented elements (e.g. the ca- 
pability to successfully manage the confl icts), whereas the “learning 
dynamics” regard the mechanisms throughout learning might be pro-
moted (e.g. building or scaffolding ideas, experimenting, meta-com-
munication and refl ection). By revising the grid developed by Davis 
and Denning (2000) it is possible to produce new hypotheses about 
how individual, collective and socio-cognitive identities put them-
selves in relation with the learning and group dynamics (see Table 1).

The fi rst box comprises the so-called task-oriented individual 
identity: participants show individualist behaviour, indifferent to 
other people, and the group represents only a place for individual 
participation.

The second box contains individual identity with no evolution, 
both from a cognitive and socio-affective point of view.

In the third box, the so-called collective identity takes place: par-
ticipants are happy to stay together but they do not want to become 
involved in order to achieve the common learning objectives; at the 
same time the group offers an important socio-emotional scaffolding.
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The fourth box regards the socio-cognitive identity: participants 
not only are happy to stay together, but they have also developed the 
capability to socialize the process in which items of knowledge are 
built together in order to carry out a common artefact.

Table 1. Adapted from Davis and Denning’s grid (2000)

High 1 4

Learning 

A group where learning dy-
namics are high and group 
ones are low

Development of task-orient-
ed individual identity

An interdependent group with 
good learning and group dy-
namics, participants are inclined 
to develop cooperative attitudes

Development of socio-cognitive 
identity

Dynamics 2 3

Low

A group that doesn’t work 
well, participants tend to 
be inactive and indifferent

Lack of every evolution 
and dialogue among parts 
of one’s own identity and 
parts of identity of others

A group with positive group 
dynamics, but with low learning 
outcomes

Development of collective identity

Low                Group Dynamics High

In the “sharing era” there is a need to develop online learning environ-
ments that can direct and balance the progressive development of indi-
vidual and collective identity towards a socio-cognitive identity. To do 
so, a series of more socially oriented strategies have been developed, de-
signed for considering better how each participant behaves with respect 
to learning and group dynamics (Benigno & Chifari, 2007).

This contribution describes the study activities of an online course 
focused on the topic “Specifi c Learning Disabilities (SLD): An integra- 
tion of cognitive treatment with the use of Information Communication 
Technologies”. The course involved 15 female undergraduate students 
attending the Faculty of Psychology at Genoa University, during the 
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2007/08 academic year. The average age was 21 with the exception of 
two part time students aged 55 and 36. All the activities were delivered 
entirely online, except for the fi rst and last meetings that took place in the 
classroom to allow tutors to start up and close the course activities.

In particular, the modules were as follows:
1) the use of ICT to support the rehabilitation of children with learning 

disabilities;
2) online software for children with learning disabilities: how to carry 

out an effective search and evaluation;
3) the design of a rehabilitation and psychological path.

The learning-by-doing methodology was adopted with the aim of 
guiding students to acquire specifi c skills in the cognitive treatment of 
SLD; in addition, all the activities were based on the supported online 
training methodology so as to allow students to cooperate and to have 
proactive communication with the tutor (Mason, 2002).

In the next section some sample messages are analyzed. They were 
written by students in response to the stimuli they received in order to 
refl ect on their own Self and on their way of interacting with the other 
remote students.

The role of meta-refl ection

The collaborative building of an artefact needs to be supported by ac-
knowledging oneself as a constructive and active part of the learning 
process. To be aware of his/her own cognitive and emotional process-
es is not simple at all. There may be diffi culties in self-analysis or in as-
cribing to others intents and emotions different from one’s own. This 
is particularly true in online contexts where every action or thought is 
mainly mediated by the use of written language. In such a context the 
role of constructive-oriented social feedback is even more important.

During their study activities, the students were invited to refl ect 
on their specifi c ways of communicating, the emotions they felt, the 
way they tackled the requested tasks, their ability to interact and to 
become aware of the diffi culties met by the other participants, so as 
to acquire more effi cient self-regulation strategies. In order to achieve 
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this aim, Bales’ (1951) interaction diagram was used to allow partici-
pants to observe, analyze and classify individual, positive or negative, 
attitudes in a discussion group. In particular, the diagram was adapted 
to the specifi c research context, modifying items and the method of 
administration (Benigno & Chifari, 2007). Specifi cally, the modifi ed 
diagram was used to support students to become more aware of their 
own behaviour, both in terms of ways of communicating with the 
other remote students and of ability to express suitable emotions ac-
cording to the situation (e.g., “During the activities I helped and sup-
ported the group with my ideas” or “During the activities I was self-
centered”, and so on). So, the checklist could be used in two ways: 
as a guide to perform or avoid behaviours to successfully manage the 
group interactions, and as a tool to self-monitor their own interactions 
both during and at the end of the learning activities.

From individual identity towards socio-cognitive identity

An online discussion forum was opened to stimulate students to refl ect 
on their specifi c ways of communicating and participating in the ac-
tivities. In particular, the students, both during the cooperative study 
activities and at the end of each module, could refl ect on the way they 
behave in the group: the kind of emotions they felt, the kind of coop-
eration strategies they used, the diffi culties they met, the strategies they 
chose to carry out the requested tasks and so on. The tutors discussed 
messages posted in the forum with the students, thus stimulating the 
participants to acquire ever-greater cognitive and emotional awareness.

Some examples of messages are given to stress the importance of 
refl ecting on how to interact with the learning community during learn-
ing activities.

Extract 1

From Martina
Analyzing my behaviour and my attitudes in our fi rst module, I have realized 
that the task-oriented actions have prevailed. In comparison, I have maybe de-
voted too little of care to urging cooperative interaction among us...
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From Ilaria
I completely agree with you, Martina, I also have been found more task-ori-
ented, and I still have some diffi culties working in a cooperative way with the 
group, but I think it is also due to the fact that it is practically impossible to 
meet each other on the web...

Both the posts clearly show that at the beginning the students’ 
positions were mainly self-oriented, although this fi rst activity was 
already of a cooperative nature. In this fi rst phase, preceded by an 
intense ice-breaking activity, the presence of the other – seen as an 
interlocutor with whom it is possible to build something together – is 
not yet clearly perceived.

This may be due to different factors, such as the physical distance, 
the still in progress of the feeling of trust, considered as an assumption 
that makes easier for everyone to express themselves, and, last but not 
least, the diffi culty to decentralize from its points of view.

In the next section, it is possible to appreciate the slow change 
from an individual position towards a more socio-cognitive one.

Extract 2

From Martina
I want to make my considerations and my comparisons with the activity of the 
fi rst module... inspired by Bales’s diagram, it seems to me I have better split my 
attention between the task and the relations with the others; this has made my 
work not only more pleasant but also more constructive than in the fi rst mod-
ule... I have enjoyed very much to cooperate, this time with more intensity...

From Ilaria
I agree with Martina about the positive evolution of our group’s good under-
standing. For some days I could not follow the online module activity, ... Not-
withstanding, it was not diffi cult for me to edit the module, I think also thanks 
to the good understanding and to the agreement born along the way. I feel an 
atmosphere of complementarity among us, and I think it has positive repercus-
sions on the behaviour of everyone (at least, surely on mine), improving inter-
action and cooperation...
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The two previous posts show the growth of the feeling of belonging 
and the importance given to relations and sociality, considered as es-
sential elements to generate meaningful socio-cognitive artefacts. It 
is likely that the stimulus to meta-refl ect has helped students to shift 
their attention from their own Self to the others’ Self.

Another two messages follow which show how the individual 
identity had acquired new meanings and, in particular, how the two 
cited participants acknowledge a new identity which they have helped 
to create, the socio-cognitive one.

Extract 3

From Martina
It seems to me that also this module is going on in a positive way, the work is 
cooperative and the group atmosphere seems of full sharing... The task we are 
facing is surely more diffi cult than those of the previous modules, but despite 
this I think we have little by little learned to get better organized and to pay the 
same attention to the task and to the necessity to cooperate inside the group…

From Ilaria
... I have really felt the sense of the group unity. We are almost at the end and 
this experience has left many positive feelings for me... it has greatly increased 
my store of knowledge and I feel I have grown up in various aspects. I enjoyed 
the friendly atmosphere that has arisen since the fi rst days when – a bit shy – we 
all were about to try this enterprise that has seen the agreement and the sense 
of the group growing day by day...

Conclusions

This contribution stresses the importance of social relations in fostering 
the socio-cognitive identity. Research from different fi elds asserts the im-
portance of relationships, sharing and socialization because in a mean-
ingful interaction each person can get to know herself/himself and oth-
ers better. From these relationships new meanings may arise to redefi ne 
the individual identity by enriching it with social and cognitive aspects.
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In an online context the relationships between students can be 
more complex because of the exclusive use of written language. So, 
it is useful to support the students with several social and cognitive 
strategies.

This contribution has examined a meta-refl ection strategy, useful 
to students in acquiring self-awareness of their behaviour within the 
group and in understanding the meaning of other people’s actions and 
emotions. This meta-refl ection activity is “strategic” because knowing 
one’s own mental states (desires, emotions, beliefs) and those of oth-
ers, and being able to monitor these states are important aspects for 
improving cognitive performance and interacting appropriately and ef-
fectively with others. Besides, this strategy helped the group to improve 
the feeling of belonging and trust and facilitated communication for the 
development of the socio-cognitive identity. Finally, it is also important 
to refl ect on the need to integrate metacognitive activities in the learn-
ing processes rather than consider them as an add-on procedure.

Postfazione

È ormai noto come le relazioni infl uiscano sullo sviluppo e sul funzio-
namento dei circuiti neurali del cervello: la nostra crescita evolutiva si 
caratterizza per la necessità biologica di “stare in relazione”. Rispet-
to ad altre specie, l’essere umano necessita di sistemi di interazione 
che garantiscano vicinanza protettiva al fi ne di giungere a una piena 
maturazione cerebrale; in un’ottica evoluzionistica, il linguaggio può 
essere considerato come l’espressione massima di bisogno relazionale 
e comunicativo (Tommasello, 2009). 

Ecco che la nostra mente funziona adeguatamente anche grazie 
alla capacità di “tenere in mente l’altro”: la possibilità di ipotizzare 
motivazioni e pensieri sottostanti i comportamenti altrui, potenzial-
mente diversi dai nostri, viene considerata una delle massime compe-
tenze relazionali appartenenti alla “meta-cognizione”.

I neuroscienziati sostengono che un neurone individuale o un 
cervello isolato non esistono in natura: un neurone senza interazione 
muore, in questo caso si parla di apoptosi; negli esseri umani l’assenza 
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di interazione, di confronto, genera solitudine e rende più faticosa 
l’esperienza di vita. Come per una singola cellula, anche il “sistema 
umano” necessita di un contesto di crescita e scambio.

La “neurobiologia interpersonale” (Siegel, 2014) dimostra come il 
“noi” è parte dell’“io” e come la mente sia un processo emergente che 
ha origine da pattern relazionali. Infatti, senza relazioni con i propri 
simili, non solo non si potrà giungere ad un pieno sviluppo cerebra-
le, ma non sarà possibile uno stato di benessere psicofi sico adeguato 
(come dimostrato dagli effetti dell’isolamento sensoriale e relazionale 
prolungato sul funzionamento psichico individuale).

Come sostiene Cozzolino (2008): “gli uomini fungono da circuiti 
neurali che possiamo usare per aiutarci reciprocamente [...] ci sup-
portano per procurarci nuove idee [...] mettono in collegamento il 
loro cervello con il nostro, il risultato è un’integrazione vitale. Pos-
siamo usare la nostra risonanza interpersonale, il nostro intuito e le 
nostre capacità empatiche per aiutarci [...] reciprocamente. Per gli 
esseri umani (e i neuroni), le relazioni sono un habitat naturale (p. 
317)”.

Se la mente, quindi, è frutto di un processo relazionale, le inte-
razioni basate sulla comunicazione condivisa nel contesto di scuole, 
comunità diventano essenziali.

Tuttavia, nonostante questa predisposizione biologica verso “il 
cervello sociale”, il passaggio dall’“io” al “noi” non è per nulla sempli-
ce, in quanto sembra prevalere un’inclinazione neurale che ci porta a 
distinguere fra simili a sé o diversi da sé. Il riconoscimento consapevo-
le “dell’altro da sé” è infatti espressione di uno sviluppo di competen-
ze cognitive complesse e necessita di rifl essione “neo-corticale”, cioè 
mediata dalle nostre strutture cerebrali più evolute, capaci di regolare 
gli “impulsi” biologici corrispondenti a mandati fi logeneticamente 
più bassi, centrati sul riconoscimento del “simile”.

È intuibile il potente valore dell’interazione interpersonale in un 
percorso formativo orientato al confronto e all’apprendimento colla-
borativo. Una collaborazione che va, comunque, supportata da pro-
cessi di consapevolezza che consentano “ai meccanismi di bypass cor-
ticale di inibire gli impulsi ereditati con l’evoluzione di tenerci lontano 
da chi è diverso da noi” (Siegel, 2014, pp. 42-46, corsivo nostro).
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Le rifl essioni scritte diversi anni fa nell’articolo Fostering online 
socio-cognitive identity, alla luce di questa breve postfazione, risulta-
no più che attuali. Le neuroscienze indicano il valore dell’interazione 
interpersonale come elemento fondante la nostra vita e ci sollecitano 
ad usare e far usare in modo sempre più funzionale gli strumenti di 
comunicazione che interconnettono l’“io” con il “noi”.

I percorsi formativi che prevedono attività di rifl essione su come 
utilizziamo la mente e le nostre relazioni potrebbero quindi facilitare 
l’apprendimento di “competenze” che vanno oltre i contenuti curri-
culari, diventando “educativi”.
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P. Sisto, P. Totaro, a cura di, Il Carnevale e il Mediterraneo 25,00
P. Sisto, I giorni della festa. Miti e riti pugliesi tra memoria e realtà 27,00
P. Sisto, P. Totaro, a cura di, La maschera e il corpo 26,00
P. Sisto, P. Totaro, a cura di, La maschera e il potere 26,00
LETTERATURE – DIRETTORE: E. CATALANO
R. Nigro, Novecento a colori  20,00
E. Catalano, a cura di, Letteratura del Novecento in Puglia. 1970-2008 40,00
E. Catalano, a cura di, Narrativa del Novecento in Puglia. 1970-2008 19,00
E. Catalano, Le caverne dell’istinto. Il teatro di Luigi Pirandello 22,00  
E. Filieri, Letteratura e Unità d’Italia. Dalla regione alla nazione 19,00
A. Carrozzini, Letteratura e passioni. Ugo Foscolo e la questione dello stile 19,00
E. Catalano, Per altre terre. Il viaggio di Ulisse     22,00
R. Girardi, a cura di, La croce e il turbante. L’Oriente islamico
  nella novella italiana 18,00
P. Guaragnella, M.B. Pagliara, P. Sabbatino, L. Sebastio, a cura di, Del 
  nomar parean tutti contenti. Studi offerti a Ruggiero Stefanelli 30,00
B. Stasi, «Veniamo al fatto, signori miei!». Trame pirandelliane 
  dai «Quaderni di Serafi no Gubbio operatore» a «Ciascuno a suo modo» 16,00
B. Brunetti, Giallo scrittura. Gli indizi e il reale       16,00
E. Catalano, a cura di, El otro, el mismo 20,00
L. Sebastio, Per la didattica della lingua italiana 30,00
E. Catalano, Strategie di scrittura nella letteratura italiana 20,00
R. Talamo, Intenzione e iniziativa. Teorie della letteratura dagli anni Venti a oggi 18,00
G. Maselli, Lingua letteraria latina 25,00
R. Cavalluzzi, Scritture e immagini 18,00
F. Pappalardo, “Genericità”. Il discorso sui generi letterari nella cultura europea 20,00     
G. Altamura, L’opera che brucia 16,00
S. Positano, Donne e lavoro nella letteratura italiana di fi ne Ottocento 30,00
A.M. Di Donna, L’italiano parlato 18,00 
E. Catalano, I cieli dell’avventura 16,00                                         
B. Brunetti, R. Derobertis, a cura di, Identità, migrazioni 
  e postcolonialismo in Italia 20,00
E. Catalano, a cura di, La fortuna di Boccaccio nella tradizione
  letteraria italiana 25,00



INCROCI E PERCORSI DI LINGUE E LETTERATURE – DIRETTORI: G. DISTASO, 
P. GUARAGNELLA, G. SCIANATICO
G. Scianatico, a cura di, Il paesaggio nella letteratura italiana 18,00
G. Scianatico, Storia e follia nel «Furioso» 16,00
F. De Roberto, Novelle della Grande Guerra 30,00
E. d’Angelo, a cura di, Il maestro di setticlavio 15,00
PEDAGOGIE – DIRETTORE: I. LOIODICE
D. Dato, La scuola delle emozioni 15,00
A.G. Lopez, Empowerment e pedagogia della salute 15,00
G. Annacontini, Lo sguardo e la parola. Etnografi a, cura e formazione 25,00
F. Pinto Minerva, a cura di, La ricerca educativa tra pedagogia 
  e didattica. Itinerari di Giacomo Cives 20,00
R. Cesareo, D. Giancane, G. Luisi, Le vie del “Cuore” 15,00
A. Lotti, a cura di, Apprendere per problemi 16,00
M. Vinella, a cura di, Raccontare l’arte 13,00
I. Loiodice, a cura di, Adulti all’Università 16,00
D. Dato, B. De Serio, A.G. Lopez, La formazione al femminile 18,00
I. Loiodice, a cura di, Orientamenti. Teorie e pratiche per la formazione 
  permanente 20,00
I. Loiodice, a cura di, Imparare a studiare 20,00
R.M. Capozzi, Piccole e medie imprese e bisogni formativi. Il caso Puglia 18,00
G. Annacontini, a cura di, Senza carro armato, né fucile. Libertà, resistenza,
  formazione. Diario di Jolanta U. Grębowiec Baffoni 25,00
F. Pinto Minerva, a cura di, La memoria del Parco. Il Parco della memoria 20,00
G. Elia, a cura di, Scuola e Mezzogiorno. Il Sud si interroga e propone  s.i.p.
G. Elia, a cura di, Percorsi e scenari della formazione s.i.p.             
L. Marchetti, Alfabeti ecologici 15,00
B. De Serio, a cura di, Costruire storie. Letture creative a scuola 15,00
A. Ascenzi, A Chionna, a cura di, Potere, autorità, formazione 20,00
G. Elia, Questioni di pedagogia speciale 28,00
L. Perla, a cura di, Scritture professionali 25,00
R. Gallelli, Incontri mancati. Didattica e sessualità 15,00
A. Muschitiello, Competenze e capabilities 15,00
G. Elia, a cura di, Il contributo dei saperi nella formazione  s.i.p.
D. Dato, a cura di, La sfi da dell’inclusione 20,00
S. Cardone, a cura di, Formare al Museo 15,00
G. Elia, a cura di, A scuola di cittadinanza 18,00
P.F. Mancini, Filosofi a per bambini 18,00
I QUADERNI DI RICERCA DEL LABORATORIO ERID 
A. Dipace, a cura di, La formazione professionale del tecnico
  della comunicazione e del multimedia s.i.p.
D.F.A. Elia, a cura di, Informazione sportiva e violenza 25,00
QUADERNI METIS – DIRETTORE: I. LOIODICE
I. Loiodice, a cura di, Sapere pedagogico. Formare al futuro tra crisi e progetto 18,00
G. Annacontini, R. Gallelli, a cura di, Formare altre(i)menti 25,00
QUADERNI QWERTY – DIRETTORE: M.B. LIGORIO
M. Pieri, a cura di, Mobile learning. Esperienze e rifl essioni “made in Italy” 12,00
STUDI E RICERCHE SULL’EDUCAZIONE MEDIALE – DIRETTORE: P. LIMONE
P. Limone, a cura di, Media, tecnologie e scuola 28,00
P. Limone, Valutare l’apprendimento on-line 15,00
T. Gargano, La letteratur@ al tempo di Facebook 15,00
A. Dipace, Videogiochi, scuola e salute 15,00
G. Kress, Multimodalità, a cura di E. Adami 25,00
STORIA DELL’EDUCAZIONE – DIRETTORE: A. CAGNOLATI
B. De Serio, a cura di, Cura e formazione nella storia delle donne 18,00
B. De Serio, a cura di, Scrittrici d’infanzia 20,00



SOCIOLOGIE E DIRITTO – DIRETTORE: E. PERSICHELLA
L. Carrera, a cura di, Gli studenti universitari stranieri 13,00
L. Carrera, L. Palmisano, D. Petrosino, A. Salvati,
 N. Schingaro, F. Simonetti, Destini segnati? 20,00
L. Carrera, a cura di, La scuola nella città fra segregazione
  urbana e scolastica s.i.p.
S. Bisciglia, L’immagine della città nel cinema 25,00
L. Carrera, Sebben che siamo donne. L’impegno della politica 14,00
F. Fanizza, a cura di, La spettacolarizzazione dell’umano e le sue forme 16,00
M. Mangini, a cura di, Democrazia, cittadinanza e governo del territorio  18,00
L. Carrera, Donne e lavoro attraverso la crisi 12,00
L. Zavatta, Nietzsche nello sviluppo della fi losofi a giuridica e morale  22,00
CULTURE SEGNI COMUNICAZIONE – DIRETTORE: P. CALEFATO
M.R. Dagostino, P. Calefato, a cura di, Il piacere del ritorno 18,00
F. De Ruggieri, I segni del cinema  17,00
M.R. Dagostino, Pubblicit@rte 16,00
A. Taronna, Translationscapes. Comunità, lingue e traduzioni interculturali 16,00
P. Calefato, Metamorfosi della scrittura. Dalla pagina al web 18,00
R. Scelzi, V. Pellicani, a cura di, I segni del corpo 20,00
P. Bowman, Studi culturali, a cura di F. Bernardi 20,00
G. Anzaldúa, P. Gunn Allen, A. Lorde, Senza riserve, geografi e del contatto,
  a cura di L. Carbonara 16,00
M. Danesi, La comunicazione al tempo di Internet 18,00
BRICIOLE – DIRETTORE: L. SOSSI
M. Triggiani, Favole pugliesi 18,00
T. Petruzzelli, Le storie di Bimba 12,00
A. Bossi, L. Carone, L’insalata era nell’orto. Favole da mangiare  18,00
A. Baccelliere, I grandi non capiscono mai niente 20,00
F. Sisti, Le avventure di Cesarino nel campo dei miracoli 15,00
A. Baccelliere, L. Carone, In punta di stella. Racconti, pensieri e rime
  per narrare la Shoah 16,00
A. Biscaro, Mal di Terra 16,00
M. Micheli, L. Giunta, Capitan Calamaio e il Libro Magico 15,00
M. Pacucci, Nonni da favola  15,00
V. Stagnani, Il Cantasogni 15,00
M. De Napoli, Mi chiamarono Brufolo Bill 14,00
A. Baccelliere, L. Carone, Facciamo che io ero? 15,00
A. Bossi, L. Carone, In un bicchier d’acqua 15,00
J. Korczak, Re Matteuccio I, a cura di B. De Serio 16,00
C. Rodia, Fiabe e leggende di Terra d’Otranto 16,00
AA.VV., Le straordinarie avventure di un costosissimo paio di scarpe 16,50
M.L. Sgobba, Bullo Macigno 15,00
R. Cannone, Il piccolo pasticciere 15,00
AA.VV., Amarillide, il fi ore dell’amicizia 15,00
ROMANZI E RACCONTI
L. Rinella, Un nodo da sciogliere. La misteriosa scomparsa di una bambina 12,00
B. Aurisicchio, Con l’anima nuda  10,00
E. Scardaccione, Tu secchi. Io fi orisco 12,00
A. Lattarulo, Il veliero dell’anima  10,00
N. Pignataro, Guardami, Rita  15,00
B. Aurisicchio, Avrei voluto  12,00
A. Rossano, Quel che restò di una città  13,00
D. Rodolfo, In esilio di cuore  10,00
F. Desiderato, Versi imprudenti  8,00
G. Sperti, Una vita sospesa  15,00
M. Laterza, Quattro ore nell’Aldilà  12,00
M. Didonna, Alberi si muovono  12,00



G. Distefano, L’altra vita delle stelle. Algol ed Elisa  15,00
R. Lovascio, I giorni e le parole 10,00
G. Lapadula, Frammenti s.i.p.
B. Aurisicchio, Gli occhi delle donne 13,00
A. Rossano, Padre Pio. E tu, che Santo sei? 12,00
A. Buonsante, Sapore di pace 15,00
M. Damiani, La memoria prestata 20,00
O. Pagone, Per un giorno  14,00
A. Viola, Il ricordo è un cane che ti azzanna  14,00
R. Colonna, V. De Bellis, Il fucile di Garibaldi  19,00
F. Sisti, Aspettando la farfalla 14,00
C. Serricchio, Seppina degli sciali  20,00
D.G. Cafagna, Pazzi per l’Italia  14,00
G. Abatescianni, U’ malevèrme 12,00
F. Tanzi, tutti fi gli di Barabba 12,00
P. Fabris, La masseria delle cinquanta lune   20,00
A. Daloiso, a cura di, Elena e le altre 18,00
R. Iorizzo, Marta sa tutto 15,00
A. Caiulo, L’amore tra due lune  16,00
G. Mele, S’appìccene penzìere 12,00
B. Aurisicchio, Essere in un altro tempo 15,00
G. Distefano, Il vecchio in rivolta 16,00
T. Sisti, Due ragazzi del Montefeltro, a cura di F. Sisti 15,00
INCHIOSTRI
F. Botta, L’arte dell’imprudenza 15,00
IRIS 
A. Conte, Tacco 12. In bilico sulla vita 15,00
L. Zavatta, Macolé. Licenza di vivere 19,00
F. Giusti, Non mi senti 15,00
M. Acquaviva, Come il rombo di una Harley 16,00
G. Alfi eri Tarentino, Ultima notte di confi denze 12,00
T. Petruzzelli, La casa di don Salvo 16,00
MARSIA
M. Damiani, di quel poco che resta 16,00
A. Santoliquido, Versi a Teocrito 15,00
RIVISTE
«Qwerty» vol. 1, n. 1/2006 15,00
«Qwerty» vol. 1, n. 2/2006 15,00
«Qwerty» vol. 2, n. 1/2007 15,00
«Qwerty» vol. 2, n. 2/2007 15,00
«Qwerty» vol. 3, n. 1/2008 15,00
«Qwerty» vol. 3, n. 2/2008 15,00
«Qwerty» vol. 4, n. 1/2009 15,00
«Qwerty» vol. 4, n. 2/2009 15,00
«Qwerty» vol. 5, n. 1/2010 15,00
«Qwerty» vol. 5, n. 2/2010 15,00
«Marsia. Variazioni poetiche», a. I, n. 1  10,00
«Marsia. Variazioni poetiche», a. II, n. 1, speciale 15,00
«Marsia. Variazioni poetiche», a. III, n. 1, speciale  15,00
«Marsia. Variazioni poetiche», a. IV, n. 1, speciale  15,00

Per acquistare o consultare il nostro catalogo completo, visita www.progedit.com


