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A “walk” between real
and virtual contexts:
why blended ethnography?

Cinzia Ferranti*

Abstract

The article provides an account of a blended ethnographic research study
that allowed participant observation of a professional community. This
community uses online and offline tools and spaces to exchange knowledge,
to share professional cases and discuss their problems of interpretation and
application of laws that regulate their profession. With the purpose to describe
the characteristics of the context suitable for blended ethnography, we want
to provide some basic guidelines for conducting ethnographic research in the
domain of online educational technologies: the traits of participant observation,
the moment of access into the field, the choice of observable events and data
collection tools, the selection of the model of organization and interpretation
of the data. We will also present some criticalities of the method connected
to the management of the entire process of investigation and related to some
epistemological considerations on the validity of the results.

Keywords: Blended ethnography, research design, educational technology,
professional community, activity.

* FISPPA — Department Of Philosophy, Sociology, Education and Applied Psy-
chology (University Of Padua — Italy). E-mail: cinziaferranti@gmail.com
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Blended ethnography: a professional community case

The article provides an account of a blended ethnographic research
study that allowed participant observation of a community of
professionals who are involved in animal health and food hygiene. The
ethnographic approach allowed us to:

- Conduct an in-depth study of a developing blended professional
community, outlining the specific characteristics of that community
(Stringer et al., 1997);

- Give voice to participants who provide information, perceptions
and dynamics related to their practices, their activity system
and their specific framework of knowledge;

- Represent some relationships between the community and
other important elements of the activity system they belong to;

- Understand the directions of systemiclearning for that community;

- Understand the role of communication and educational
technologies for the growth of the community.

The choice to carry out an ethnographic investigation is related to
the research objectives: outlining the professional and organizational
culture of the community with the aim to define the role of educational
technologies for community development within its central activity
system! (Engestrom, 1987, 1993, 1995, 1999, 2001).

Ethnography in general, and blended ethnography in particular,
is a method that has allowed greater design flexibility and the ability
to continuously restructure the information which emerges from the
study. It proves to be a valid method when you want to investigate
some elements of the life of a group, a social context, an institution,
an organization.

It also allows the representation of aspects that the subjects
themselves indicate as relevant (McDermott & Varenne, 2006). In
short, ethnographic researches are considered generative, inductive,
constructive and subjective (Goetz & LeCompte, 1991).

! For further information on the activity system model of Engestrom we recom-
mend “Learning by Expanding: an activity-theoretical approach to developmental
research” (Engestrom, 1987).
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Why blended ethnography?

Blended ethnography in educational settings is a form of ethnography
that integrates techniques of traditional face-to- face research with
those of virtual ethnography (Hine, 2000). It uses online and offline
methods of data collection; it observes phenomena that occur face-
to-face and phenomena that are typical of the web (Kosinets, 2009;
Maintz, 2009; Miller & Slater, 2000; Orgad, 2009; Sade-Beck, 2004;
Slatet; 2002;).

The data are used as sources of evidence, the research project
develops and progresses from the data themselves. The presence of
subjective elements is due to the existence of two factors:

— The researcher leaves space and expression to the emic? side
(Pike, 1999), using the participants’ categories and ways of
conceptualizing their experience;

— The researcher expresses his own characteristics, training and
viewpoint with the interpretative models used.

Ethnography istherefore amethod that isnot based on the control of
the setting, nor on that of data-gathering tools, which are defined as
non-standardized. The ethnographer shifts his focus (Piasere, 2002)
to the phenomena which gradually emerge and need clarification.

In the case of our inquiry, the research design was outlined 7%
fieri. Right from the moment of the access to the field, we shifted the
focus whenever we considered new spaces, concepts and meanings
(in the online or offline discourses) that needed better interpreting. A
form of behavior, a sentence, a digital artifact or a forum discussion
thread could spark new directions for investigation, which were not
predictable a priori.

2The distinction between emzic and ethic comes from linguistics (Pike, 1967).
Emic derives from phonemic and refers to the vision of the system from within, it
is the vision of someone who is familiar with it, that knows the operation, being a
member participant. Ethics is for phonetic and refers to a vision of the system from
outside. In this sense, the ethnographer moves between these two positions trying
to capture the enzic aspects from the inside and the ethical, outermost, noting also
the logical aspects of the system. A history of the distinction between enzzc and ethic
can be found in Harris (1976).
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It isa process that dislocate, or constantly shifting, the position of
researcher, who can reorganize and unify the data only in the phase of
analysis. He films the phenomena, to use a movie metaphor, reducing
or extending the visual field, moving in on the details and back to a
wide angle view. From the point of view of time, the researcher goes
back to phenomena, he investigates them through the testimony of
a single subject and then tries to grasp the aspects which are most
commonly shared by the community. He is situated on the boundary
between familiarity and extraneousness to the context. In our case,
the initial extraneousness was very marked, not only because we do
not belong to the group, but also because the technical and scientific
knowledge, the professional and organizational culture of this group
is very far from ours. Our approach was abductive’ (Pierce, 1984):
starting from a sign, a gap or a clue we sought hypotheses and answers
that have allowed us to proceed.

This method led us to:

—  Switch between posts on discussion forum to the interviews and
then return to the thread with a different understanding of their
online discourses;

—  Start from a sentence spoken by a participant during a lesson in
order to better understand the meaning and integrate the whole
process of ethnographic inquiry;

— Involve other participants to understand the extent to which
they shared the issues raised.

The abductive process allowed us to gradually understand the
professional culture of the subjects: their practices, their dynamics,
the internal and external relationship, the representation of the central
activity system. At the same time we progressively acquired greater
understanding of their specific language and knowledge the different
situations surfaced from their discourses; we detected the underlying
problems, their institutional relationships and the specificity of their
practices. Extraneousness makes the field particularly interesting and

>The “abduction”, according to Peirce, is a form of reasoning that allows us to
increase the knowledge. It promotes an attitude of discovery that enabling to imag-
ine new ideas or to present new conjectures.
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creates the force that leads the researcher to perceive better the
underlying issues which influence the behavior of members during
their professional activities.

The results of the ethnographic study are connected locally to the
specificity of the group under analysis,but we propose more abstract
models that are significant and transferable to other contexts.

The nature of the community examined, which develops both
online and offline, required asuitable form of participant observation.
The result is a methodology that integrates practices commonly used
in more traditional ethnographic research (Gay, Mills, & Airasian,
2006) with those typical of the investigation of phenomena that occur
only online. The characteristics of the educational environment itself
required the combination of these techniques. We believe that the
outcomes of this integrated investigation process may also be of
interest to other studies in which the contexts have some analogies;
the methodological approach adopted could be transferred to other
educational projects involving technology-mediated learning.

The two main situations of our ethnography are the face-to-face
training sessions and the educational and discursive online spaces. These
two different environments have their own specificities: the phenomena
that occur face-to-face are different from those that occur online.

In the first case are the scheduled classroom lessons, the meetings
and the social situations; in the second case are the events in the online
platform, which presents several “rooms” where the participants:

— Discuss professional issues together in the forum called “Agora”;

— Collaborate at a distance in other forums or in shared documents;

—  Seek information or documents through a custom search engine,
archives and database set up by themselves;

— Create digital artifacts for peer training or for external
communication (addressed to the food business operators,
educators and citizens).

Theblended ethnographic approach thus combines the characteristics
ofvirtual ethnography with those of traditional ethnography Hine (2000,
2008), one of the most important contributors to virtual ethnography,
defined the characteristics of this form of ethnography, presenting



C. Ferranti / QWERTY 8, 2 (2013) 58-70

analysis of some cases. She refers to events, speeches, documents, social
situations that occur primarily on the Internet. According to Hine,
Internet can be considered both a social and cultural space that
we can observe from inside, but also a cultural artifact, a product
of our culture, thanks to a new set of technologies. Internet, as a
social space, becomes the collection of social relations mediated by
communication technologies. The aim of virtual ethnographic studies
is to investigate: online behavior and relationships, the living space of
online communities, the use of computer mediated communication
(CMC) and discursive performances.

There are authors (Orgad, 2009) who advocate the use of
blended ethnography to obtain greater completeness and richness of
data. In our case, we agree with this need, but we believe it is
the type of phenomena and contexts that require an integration
of data. The community was created only thanks to the online
platform, it already existed as a regional network of professionals. It
was previously active with processes of sharing professional practices,
with a common specific territory, with the same health system and
the same organization of work. Doubtless the community also
participates in many phenomena and virtual spaces; in any case we
moved from offline to online and viceversa.

Data collection and research instruments: a possible path

The fieldwork was carried out in different phases. Initially, through
silent observation without note-taking, we facilitated our access to
the field by fostering relationships with members. In the second
stage we started writing field notes during classes. Then we made a
qualitative analysis of the Agora Forum thread to outline a number of
interviews in order to better understand the underlying reasons of
their online single interventions and the problems discussed online.
Then we prepared a guide for semi-structured interviews to hold
with a greater number of members (about half of the participants) in
order to make a comparison between their observations.

The interview guide is based on the following areas of inquiry:
the function and the characteristics of the Agora Forum, the value
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of reading and writing in the forum, the sense of community, the
meaning of the online discussions, the link between the forum topics
and the daily work practices of participants, the effects of the
division of labor or health service organization, the main directions
of the system contradictions that suggest new learning directions.
Finally we selected digital artifacts made by participants in some
workshops on digital storytelling, trying to understand how to place
these artifacts in the activity system, pointing out possible uses and
functions for them.

Data analysis during and after fieldwork

The analysis was carried out in two phases: during the fieldwork and
when data collection was finished.

In the first case the discursive data from the Agord forum were
analyzed while the discussion progressed, providing input for the first
round of ethnographic interviews that helped us to understand the
issues underlying the discussions. A subsequent analysis of these first
interviews allowed us to draw up a guide for some semi-structured
interviews with the aim of involving a larger base of participants. This
last step allowed us to recursively bring out aspects related to the
issues under investigation (the erzic ones of the community and those
related to activity system). In each of these procedures the recorded
audio data were crossed with ethnographic notes.

In the second case, the analysis was done at the end of the empirical
investigation in the field. We coded the forum discussions and the
transcribed interviews, reorganizing the data related to the following
aspects:

—  Within the community: the role of the Agoraforum, the participation
and the sense of community; the role of online reading and writing;
- External to the community: based on the theoretical perspective of
Activity Theory (Engestrom, 1987, 1995, 2005), in order to highlight
the main system contradictions. A proposal for a training course to
intentionally promote expansive learning was developed from this.

Wi also took into analysis some digital artifacts in order to understand
the role of technology and multimedia writing within the member
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community’s activity system. Even at this stage we crossed the content
analysis and analysis of digital artifacts with the ethnographic notes.

Some critical issues in blended ethnography

Blended ethnography presents some criticalities and difficulties due
on the one hand to the type of methodology, on the other to different
situations connected to the management of the entire process of
investigation.

Field access

Firstly blended ethnography, which takes place in the field, requires
a stage of field access. At this juncture it is possible find several
difficulties: problems of acceptance and negotiation in order to make
the participant observation transparent; the research subjects have
to know and permit the insertion of a figure that is usually foreign
to the context (in extremely complex cases there are researchers
who simulate their identity). There are therefore some institutional
obstacles of entry to overcome and the importance of the acceptance
of the research subjects themselves. There is also the problem of
real possibility of access to online and offline contexts (one of the
two places could be precluded). So even at this very early stage of
empirical research you should ask yourself a few questions: how do
I want to present myselfand how can I act in the field? With which
stated or explicit role? Which ethical process of negotiation emerges
in defense of the position of observer?

Leading research process
During the entire process of investigation you may have to:

- Evaluate which real and virtual relationships have equal knowledge
validity to the research objectives;

— Choose the phenomena or events to be observed;

— Choose the extent to which the search is to be grounded and
to what extent instead the choice of interpretative models can
help to organize and outline the observed phenomena;



A “walk” between real and virtual contexts... / QWERTY 8, 2 (2013) 58-70

— Express the researcher’s ability to de-localize or situate yourself
in a border area (Powell, 2006). In this way the ratio between
familiarity and unfamiliarity (of the context or of the group
under observation) can lead to the insights which are not merely
projections of the researcher.

Data selection

Usually, during the data collection, the ethnographer writes and notes
(also by audio and video recording) everything that he considers
interesting in the field: the events that appear most relevant to the
research objectives or others, which are noticed and are of interest
during observation, which could be used at a later time. At the time
of data processing there is a hard problem, summarized in the
following questions: What further selection will the researcher have
to make with the data collected? Could he seek a clear direction
of interpretation, manage the data overload, look for a completed
form or structure? Can a specific theoretical model help to organize
and better understand the phenomena detected (i.e. we have used
the Activity theory framework to organize and make explicit the
significant system contradictions to design further lines of expansive
learning (Engestrom, 1987, 1999, 2001)?

Degree of validity of the research

Usually ethnographic research, a qualitative form of naturalistic
research, suffers from some recognized limitations.

Ethnography isnot generalizable and itisbased on local memories.
It gives voice to marginal individuals inside specific contexts (Pink,
Kiirti, Alfonso, 2004), instead of pursuing the generalizability; it
aspires to perspicacity (Stewart, 1998).

For this kind of research it is more common to outline and
recognize the degree of transferability to other contexts, above all
as regards the emergence of some constructs or the applicability
of some models based on the specific investigation but useful in
other situations. Ethnography shows a form of subjectivity due to
the presence of the ethnographer (two different researchers, in the
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same research project, obtain different outcomes) and also to the
emic side of knowledge offered by participants to the observer.

Conclusions

In conclusion we would like to summarize and propose some
methodological and operational principles (see Table 1) to choose and
lead blended ethnography in education: we will do this by answering
some basic questions to be posed in the preliminary phase of research
design.

Table 1. Methodological and operational advices for a blended ethnography

QUESTION SHORT ANSWER

Ethnography is a research method that you can adopt when you are
in the presence of blended training events, where the use of online

WHEN? . AR . ..
educational technologies is integrated with face to face training
(classroom, workshops, discussion tables, outdoor training, real work
context)..

WHO? The subjects involved in such investigation may be groups or

communities that share a blended training context or a blended
professional space.

The main reasons that encourage people to use a such methodology
is the desire to bring out the cultural aspects of the group to examine
WHY? (Israel et al., 2012), and further to develop considerations that are
more specifically linked to the educational sciences (for instance the
design of the development of the group or the organization).

The places that require investigation with a blended ethnographic
approach are contexts and spaces where the life of groups or communities
happens thanks to really blended or only online environments, where it
is also possible to use traditional ethnographic techniques in order to
have a more complete vision of the group investigated.

WHERE?

It is possible to conduct ethnography using mixed techniques to detect and
analyze discourse, artifacts or digital contexts, with tools typical of virtual
HOW? (or digital) ethnography; it is also possible to follow more established
paths in traditional ethnography such as participant observation and
ethnographic interviews in presence (Hammersley, 2006).
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These basic questions allow us to have a view of the road ahead and
explore tools to apply or develop during the entire investigation.
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V. Maurogiovanni, La citta e i giorni
. L()Vds( io, Le storie inquiete di Fleur Jaeggy
. Nigro, Novecento a colori
. Catalano, a cura di, Letteratura del Novecento in Puglia. 1970-2008
Catalano, a cura di, Narrativa del Novecento in Puglia. 1970-2008
. Catalano, Le caverne dell’istinto. Il teatro di Luigi Pirandello
. Filieri, Letteratura e Unita d’ltalia. Dalla regione alla nazione
. Carrozzini, Letteratura e passioni. Ugo Foscolo e la questione dello stile
. Catalano, Per altre terre. Il viaggio di Ulisse
. Girardi, a cura di, La croce e il turbante. 1.’Oriente islamico
nella novella italiana
P. Guaragnella, M.B. Pagliara, P. Sabbatino, L.. Sebastio, a cura di, Del
nomar parean tulli contenti. Studi offe/lt a Ruwwelo Stefanelli
. Stasi, «Jeniamo al fatto, signori mieil>. Trame ptm/l(lel[lane
dai «Quaderni di Serafino Gubbio operatore» a «Ciascuno
a suo modo»
. Brunetti, Giallo scrittura. Gli indizi e il reale
. Catalano, a cura di, El otro, el mismo
. Sebastio, Per la didattica della lingua italiana
. Catalano, Strategie di scrittura nella letteratura italiana
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R. Talamo, Intenzione e iniziativa. Teorie della letteratura
dagli anni Venti a oggi

G. Maselli, Lingua letteraria latina

R. Cavalluzzi, Scritture e immagini

F. Pappalardo, “Genericita™. Il discorso sui generi letterari
nella cultura europea

INCROCI E PERCORSI DI LINGUE E LETTERATURE  — DIRETTORI: G. DISTASO,
P. GUARAGNELLA, G. SCIANATICO
G. Scianatico, a cura di, Il paesaggio nella letteratura italiana

PEDAGOGIE — DIRETTORE: 1. LOIODICE

D. Dato, La scuola delle emoziont

A.G. Lopez, Empowerment e pedagogia della salute

G. Annacontini, Lo sguardo e la parola. Etnografia, cura e formazione

F. Pinto Minerva, a cura di, La ricerca educativa tra pedagogia
e didattica. Itinerari di Giacomo Cives

R. Cesareo, D. Giancane, G. Luisi, Le vie del “Cuore”

A. Lotti, a cura di, Apprendere per problemi

M. Vinella, a cura di, Raccontare Uarte

I. Loiodice, a cura di, Adulti all’Universita

D. Dato, B. De Serio, A.G. Lopez, La formasione al femminile

I. Loiodice, a cura di, Orientamenti. Teorie e pratiche per la formazione
permanente

I. Loiodice, a cura di, Imparare a studiare

R.M. Capozzi, Piccole e medie imprese e bisogni formativi. Il caso Puglia

G. Annacontini, a cura di, Senza carro armato, né fucile. Liberta, resistenza,

Jormazione. Diario di Jolanta U. Grebowiec Baffoni
F. Pinto Minerva, a cura di, La memoria del Parco. Il Parco della memoria
G. Elia, a cura di, Scuola e Mezzogiorno. Il Sud si interroga e propone
. Elia, a cura di, Percorsi e scenari della formazione
.. Marchetti, Alfabeti ecologici
B. De Serio, a cura di, Costruire storie. Letture creative a scuola
A. Ascenzi, A Chionna, a cura di, Potere, autorita, formaszione
G. Elia, Questioni di pedagogia speciale
.. Perla, a cura di, Scritture professionali
R. Gallelli, Incontri mancati. Didattica e sessualita
A
G
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. Muschitiello, Competenze e capabilities
. Elia, a cura di, Il contributo dei saperi nella formazione

1

QUADERNI METIS — DIRETTORE: 1. LOIODICE

I. Loiodice, a cura di, Sapere pedagogico. Formare al futuro tra crisi
e progetto

QUADERNI QWERTY — DIRETTORE: M.B. LIGORIO
M. Pieri, a cura di, Mobile learning. Esperienze e riflessioni “made in Italy

»

STUDI E RICERCHE SULL’EDUCAZIONE MEDIALE — DIRETTORE: P. LIMONE
P. Limone, a cura di, Media, tecnologie e scuola
P. Limone, Falutare Uapprendimento on-line

STORIA DELL’EDUCAZIONE — DIRETTORE: A. CAGNOLATI
De Serio, a cura di, Cura e formaszione nella storia delle donne

SOCIOLOGIE — DIRETTORE: E. PERSICHELLA
L. Carrera, a cura di, Gl studenti universitart stranieri
L. Carrera, L.. Palmisano, D. Petrosino, A. Salvati,

N. Schingaro, F. Simonetti, Destini segnati?
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L. Carrera, a cura di, La scuola nella citta fra segregazione
urbana e scolastica
S. Bisciglia, L'immagine della citta nel cinema
L. Carrera, Sebben che siamo donne. L'impegno della politica
F. Fanizza, a cura di, La spettacolarizzazione dell’'umano e le sue forme
M. Mangini, a cura di, Democrazia, cittadinanza e governo del territorio

INTERPRETARE — DIRETTORE: F. DE NATALE
F. De Natale, a cura di, L'estraneo e il comune
V. Patruno, La via lunga di Paul Ricoeur

CULTURE SEGNI COMUNICAZIONE — DIRETTORE: P. CALEFATO
M.R. Dagostino, P. Calefato, a cura di, Il piacere del ritorno
F. De Ruggieri, I segni del cinema

M.R. Dagostino, Pubblicit@rte

A. Taronna, Translationscapes. Comunita, lingue e traduzioni interculturali

P. Calefato, Metamorfosi della scrittura. Dalla pagina al web
R. Seelzi, V. Pellicani, a cura di, / segni del corpo
P. Bowman, Studi culturali, a cura di F. Bernardi

G. Anzaldda, P. Gunn Allen, A. Lorde, Senza riserve, geografie del contatto,

a cura di L.. Carbonara
M. Danesi, La comunicazione al tempo di Internet

IN LIMINE — DIRETTORLE: 1. STRAZZERI
L. Strazzeri. Verita e menzogna. Sociologie del postmoderno
A. lzzo. 1. Strazzeri, Edonismo tragico. Aporia di un concetto sociologico

STORIA E MEMORIA — DIRETTORI: E. CORVAGLIA, V.A. LEUZZI, L. MASELLA
V.A. Leuzzi, G. Esposito, a cura di, La Puglia dell’accoglienza
D. Marrone, La scuola popolare e la formazione degli adulti
N. Nika, L. Vorpsi, a cura di, Gli ebrei in Albania
1. Villani, Il prezzo della stabilita
G. Boccasile, V.A. Leuzzi, a cura di, Benvenuto Max. Ebrei
e antifascisti in Puglia
. Villani, La trappola degli aiuti
G. Mastroleo. C. Tortosa, a cura di, Pietre e parole. Testimonianze
sul soctalismo in Puglia
V.A. Leuzzi, M. Pansini, G. Esposito, a cura di. Leggi razziali in Puglia
R. Cavalluzzi, a cura di, Sud e cultura antifascista
F. Pirro, Uniti per forza. 1561-2011
F. Imperato, Aldo Moro e la pace nella sicurezza
A. Panarese, Donne, giacobini e sanfedisti nella Rivoluzione
napoletana del 1799
C. Villani, Un buco nel cielo di carta
D.FA. Elia, Storia della ginnastica nell’ltalia meridionale
A. Panarese, Il Mezzogiorno nel Settecento tra riforme e rivoluzione

@)

@)

BRICIOLE — DIRETTORE: L. SOSSI

M. Triggiani, Favole pugliesi

T. Petruzzelli, Le storie di Bimba

A. Bossi, L. Carone, Linsalata era nell’orto. Favole da mangiare

A. Baceelliere, I grandi non capiscono mai niente

F. Sisti, Le avventure di Cesarino nel campo dei miracoli

A. Baceelliere, L. Carone, In punta di stella. Racconti, pensieri e rime
per narrare la Shoah

A. Biscaro, Mal di Terra
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M. Micheli, I.. Giunta, Capitan Calamaio e il Libro Magico
M. Pacucci, Nonni da favola

TEMPI E IDEE DELLE SCIENZE — DIRETTORI: G. CIMINO, M. DI GIANDOMENICO,
C. MACCAGNI, M. SINATRA

M. Sinatra, Storia della psicologia prescientifica

D. Capecchi, A. Drago, Lagrange e la storia della meccanica

A. D’Alessandro, Psiche-Soma

L. Musajo Somma, In cera. Anatomia e medicina nel XVIII secolo

SCIENZE DELLA SALUTE — DIRETTORI: A. BALZOTTI, R. GALLELLL, L. SOLEO
P. Chianura, A. Balzotti, /l principe e le streghe
P. Chianura, A. Balzotti, La comunicazione che fa impazzire
V. Covelli, Note oscure della mente. Pensieri e riflessioni su emoszioni e paure
Proceedings 39" International Congress on the History of Medicine, 11
Proceedings 39" International Congress on the History of Medicine, 111
P. Cicconetti, G.G. Morea, M. Dalfino Spinelli, a cura di,
Preparazioni galeniche e materie prime in farmacia
A. Musajo Somma, La riscoperta storico-medica
P. Chianura, A. Balzotti, Famiglia e personalita borderline
.M. Chiechi, Critica ginecologica. Etica e salute della donna
A.R. Carone, Psicologia: dalla teoria all’applicazione
L. Giusti, Il terapeuta imprevedibile
M. Vallino, La cintura di Afrodite

RIVISTE

«Qwerty» vol. 1, n. 1/2006
«Qwerty» vol. 1, n. 2/2006
«Qwerty» vol. 2, n. 1/2007
«Qwerty» vol. 2, n. 2/2007
«Qwerty» vol. 3, n. 1/2008
«Qwerty» vol. 3, n. 2/2008

«Qwerty» vol. 4, n. 1/2009
«Qwerty» vol. 4, n. 2/2009
«Qwerty» vol. 5, n. 1/2010

«Qwerty» vol. 5, n. 2/2010

«Marsia. Variazioni poetiche», a. I, n. 1

«Marsia. Variazioni poetiche», a. 1L, n. 1, speciale

«Marsia. Variazioni poetiche», a. III, n. 1, speciale

ECART — DIRETTORE: GIUSEPPE BARLETTA

N. Sachs, Epitaffi scritti sull’aria, traduzione e cura di C. Conterno
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Il catalogo della Progedit ¢ in rete, al sito www.progedit.com
E possibile richiedere i nostri libri a:
Progedit - Progetti editoriali srl, via De Cesare, n. 15 - 70122 Bari

tel. 080.5230627, fax 080.5237648, e-mail: commerciale@progedit.com




